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Objectives
 Participants will be able to identify and structure the main components of video prompting.

 Participants will be able to differentiate between the uses of video modeling, video 
prompting, and live modeling.

 Participants will be able to select skills and learners for use with this strategy in their own 
practice.



Prompting

 Verbal (e.g., “open the jar”)

 Gestural (e.g., pointing to the jar)

 Physical (e.g., placing the learner’s hand on the jar)



Modeling
Learners view an entire event or sequence of events before attempting to imitate the

movements on their own

Requires pre-requisite skills: 
 attending
 imitation
 basic motor skills that are part 

of the task to be learned 
(Cooper, et al., 2007)



Video Prompting or Video Modeling

Video Prompting

• The learner watches a series of 
short videos that comprise a 
larger task. (Sigafoos et al., 
2007).

• Each video is a single step in 
the task

• After the video, the learner has 
the opportunity to perform the 
skill shown in the video.

• If the student performs 
correctly, they move to the next 
video in the series.

• If the student does not perform 
correctly, they try again with 
error correction.

• Does not require the same 
cognitive load as video 
modeling (tasks are presented 
in small increments).

Common Points

• Evidence-based 
practice

• Practical for 
moderate to severe 
learners

• Used with a wide 
variety of skills

Video Modeling

• The learner watches a video of 
someone performing a task. 
(Cannella-Malone et al., 2006).

• Each video shows all steps 
needed to complete the task.

• After the video, the learner has 
the opportunity to perform the 
task in its entirety.

• If the student performs 
correctly, they are done with 
the task.

• If the student does not perform 
correctly, they try again with 
error correction.



Types of Video Prompting

 Self-directed

 Practitioner-directed 

 Continuous 



Why Do We Use It?
 Video prompting has been proven effective with a wide variety of 

learners and a wide variety of tasks. 

 People with developmental disabilities acquire skills when tasks are 
presented in small increments.

 It provides multiple opportunities to perform each step.

 It gives a level of independence to the learner by not needing to have 
an instructor present.



Previous Research
 Cannella-Malone et al., (2015). Use of continuous video prompting to teach a student 

with a significant disability. 

 Used continuous video prompting (looped video) to teach vocational skills (i.e., washing 
dishes, washing a table, and washing windows). The procedure was effective in teaching all 
of the skills to the students however some additional prompts were needed outside of the 
continuous video prompting. There were some limitations to the study and a component 
analysis is needed to see which aspect of the design had the most effect. 



Previous Research
 Cannella-Malone et al., (2015). Using video prompting to teach leisure skills to 

students with severe and profound disabilities. 

 Replication of the the continuous video prompting study but instead teaching 
various leisure skills to students. Again this study was successful in teaching new 
leisure skills in all but one student. There was also a shift in preference after the 
leisure skills were taught. 



What Skills Can We Use It For?
 Cooking related skills (e.g., food preparation, making pizza)

 Daily living skills (e.g., washing a table, folding laundry)

 Self-help skills (e.g., setting the table, banking)

 Job skills (e.g., cleaning kennels, making photocopies)



Current Research Scott
 Daily living/Personal care skills

 Tying shoes
 Buttoning a shirt

 These skills are behavioral cusps: opening the 
learners to new opportunities

 Subjects are young students with moderate to 
severe intellectual impairment

 Prerequisite skills include: 
 Attending
 Fine motor



Practitioner-Implemented 
Video Prompting

 Participants
 Paraprofessional
 Student with ASD

 Skills taught
 Video prompting components (paraprofessional)
 Vocational skills (student)

 Video prompting components
 Task Analysis
 Video Creation
 Implementation



Training
Three training sessions, ~45 min each

 Task analysis and video creation trainings:

 Handout that contained a description of the practice, the rationale, and a fidelity 
checklist

 Modeling

 Rehearsal and feedback loop until 80% accuracy, with self-monitoring

 Question and answer session

 Video prompting implementation training was identical to the procedure described above 
with the addition of a scripted role play following the trainer model

 Post session feedback





Task Analysis
 The process of breaking a 

task into smaller, more 
manageable component 
steps in order to teach the 
skill. 

 As the smaller steps are 
mastered, the learner 
becomes increasingly 
independent in his or her 
ability to perform the 
larger skill (Wong et al., 
2015). 



Why Should We Use One?

Highly effective way to plan the teaching of skills that require several steps 
to be performed in a certain order 

 Telling time
 Tying shoes
 Doing long division 

More complex tasks
 Preparing and serving a meal
 Cleaning a cafeteria
 Doing laundry





Video Creation
 Identify an actor and materials

 Film the steps of the task 
analysis using a video camera 
(e.g., iPhone camera)

 Edit the steps using video
editing software (e.g.,  
inPromptu app)









Video Prompting Implementation

 Positioning the learner  in front of the task

 Playing one video segment at a time

 Providing the learner an opportunity to respond.

 Implementing an error correction procedure if the learner does 
not complete the step correctly or fails to attempt the step within 
5 s





Error Correction
 Stop the learner as soon as a mistake occurs.

 Replay the video a second time with a verbal prompt of “That’s 
not quite right. Let’s watch it again.”

 If the learner makes a mistake after a second viewing, the 
instructor will use a prompt hierarchy (least-to-most or most-to-
least) to obtain a correct response. 





Problems You May Encounter
 Juggling equipment

 Stimulus prompts 

 Pre-session training

 Visual prompts

 Functional definitions VS topographical



1. Move into groups of 4 or 5
2. Select a skill to teach a learner (e.g., daily living, leisure, vocational)
3. Write a task analysis for that skill
4. Have a member of the group complete the task analysis as written
5. Modify the task analysis as necessary



Questions
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